
Aut ism    in    Cont ext     wit h
Dr .    Pet er     Ver meul en

On Mar ch 28, 2022, The Cent r e of  Excel l ence for  Aut i sm  at the Lester  B. Pearson School 
Board (LBPSB) is hosting an interactive webinar  w ith Dr . Peter  Ver m eulen  on  Aut i sm  in  
Contex t . Please see the f l yer  for  more detai ls about the ful l  day webinar  open to professionals, 
educator s, and famil ies.

Dr. Peter  Vermeulen, MSc, PhD. star ted his career  in the f ield of autism in 1987, working 
for  the Vlaamse Vereniging Autisme (Flemish Autism Society) as a diagnostician and home 
tr ainer  for  fami l ies w ith autistic chi ldren. He later  became the dir ector  of the home tr aining 
center  and gradually star ted to share his exper iences via presentations and books. Peter  has 

w r i tten more than 15 books, w ith tr anslations avai lable in more than 10 
languages. His book Autism as Context Blindness won several pr ices in the 
US. In 2019 Peter  r eceived the Passwerk Li fetime Achievement Award for  
his more than 30 years contr ibution to the autism community in Belgium.

Cl i ck  her e to see the f lyer  for  more information about the ful l  day event.

Spots are l imited! Cl i ck  her e to r egi ster .

This confer ence has been appr oved for  si x  hour s of  cr edi t s f r om  the 
Or dr e des Psychologues du Quebec (OPQ).
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Adverse Chi ldhood Exper iences (ACEs) such as abuse and neglect are l inked to long-lasting 
negative effects on health and well-being. Autistic individuals have a higher  probabi l i ty of 
exper iencing one or  more ACEs and are tw ice as l ikely to exper ience four  or  more ACEs relative 
to neurotypical peers. Impor tantly, tr aumatic ear ly l i fe exper iences in the autistic population are 
l inked to an exacerbation of core ASD symptomatology (i .e., social communication di f f iculties, 
r igidi ty) and to the development of subsequent mental health issues (e.g., anxiety, depression, 
obsessive-compulsive disorder ). In fact, ACEs are thought to be an impor tant contr ibuting factor  
to evidence that approximately 70% of individuals w ith ASD have a comorbid mental health 
disorder  and up to 40% may have two or  more. As schools are well-posi tioned to suppor t 
chi ldhood development and act as safety nets 
for  at-r isk youth, autistic students would 
benefi t from tr auma-informed practices as a 
complement to existing behavioural 
inter ventions aimed at suppor ting educational 
ski l l  acquisi tion and functional autonomy. 
Trauma-informed teaching str ategies tai lored 
to the autistic student population may include 
foster ing predictabi l i ty and consistency (e.g., 
visual schedules that are adhered to), offer ing 
choices and oppor tuni ties for  control, 
scheduling time in the day for  an adult to 
show  an interest in students? internal wor lds and restr icted interests, employing posi tive 
behaviour  suppor ts (i .e., antecedent str ategies), and practicing emotion coaching in r esponse to 
affective or  behavioural dysregulation. In conclusion, mounting evidence that tr auma and 
mental health issues co-exist w i th autism for  a signi f icant por tion of this population necessi tates 
a shi f t in our  practices toward inter ventions aimed at nur tur ing student-teacher  r elationships 
and creating classrooms and schools that act as a secure base.

ASD & TRAUMA 

READ
ALL
ABOUT
IT

Many autistic students in both elementar y and secondar y schools are working 
towards managing their  emotions. One of the best ways that educator s can suppor t 
the development of self-r egulation is through consistent suppor t and guidance. The 
role that educator s play in modeling, coaching, and warmly accompanying students 
through their  var ied emotional states is know n as co-regulation. In an effor t to 

fur ther  descr ibe and explore this role, Linda Murphy (2021), a l icensed 
speech and language pathologist, authored the book, The Co-Regulation 
Handbook. This book provides a var iety of practical str ategies that 
educator s can implement to foster  posi tive connections  between 
themselves and autistic chi ldren.

If  you are interested in bor row ing this book from the ASD Librar y, 
please reach out to Natal ie Mongeau at nmongeau@lbpsb.qc.ca.
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https://www.amazon.ca/Co-Regulation-Handbook-Competent-Differences-Positively-ebook/dp/B08XM89TZM#detailBullets_feature_div


  
  Emot ion    Coaching

What is Emotion Coaching?
What is your  f i r st r eaction when a chi ld expresses extr eme emotions?

- Are you incl ined to jump into problem solving mode?
- Do you believe solving the issue w i l l  make the emotions go away?
- Or , do you f ind yourself  tr ying to minimize the signi f icance of the tr igger , tr ying to get the 

chi ld to  understand that i t?s ?not a big deal?, so that they?ll  stop feel ing upset?
- What i f , the key to helping a chi ld manage their  emotions, is to take m or e time to explore 

those distr essing feel ings?

Emotion Coaching is an inter vention that attempts to str engthen a chi ld?s capaci ty to self-r egulate 
by acknow ledging, labeling, and val idating their  emotions befor e proposing solutions. Instead of 
dismissing, minimizing, or  punishing a chi ld?s emotional outbursts, w i th Emotion Coaching we 
fol low  these  steps:

Mindr ead, l abel , or ganize:
Help the chi ld to identi fy what they are feel ing and then put words to feel ings.

Em path i ze and val i date:
Assure the chi ld that their  emotions are val id and that you understand what they are 
feel ing and why.

Set  l im i t s:
Explain that whi le al l  emotions are val id, not al l  behaviours are acceptable.

Pr oblem -solve:
Explore solutions w ith the chi ld, prompting them to use their  ow n exper iences and 
know ledge to f igure out an appropr iate r esponse.

Coach a sk i l l :
Help a chi ld explore other  options i f  they str uggle to come up w ith solutions on their  ow n.

What would this look l ike in practice?
Scenario:
A chi ld?s piece of ar twork was ruined by spi l led paint, the chi ld r eacts by screaming and 
throw ing their  paintbrush on the f loor.



Linda Murphy is a Speech and Language Pathologist, RDI® consultant and the author  of 
the book Declarative Language Handbook: Using a Thoughtful Language Style to Help Kids with 
Social Learning Challenges Feel Competent, Connected and Understood.

This book was w r i tten w ith parents, teachers, and paraprofessionals in mind so that 
they can be better  guide the grow th and development of individuals who have social learning 

challenges. She helps the r eader  understand that what we say and 
how we say it matters and offer s an alternative way to communicate 
in ever yday si tuations.

Visi t Linda Murphy?s website at 
https://w w w.l indakmurphy.com/author  for  more information on this 
and other  topics.

COMMUNICATION    CORNER

Instead of saying:
?We can?t throw  a paintbrush on the f loor ! I f  something is w rong, come ask for  help!?

?Oh no, i t seems l ike something is w rong. Are you feel ing angr y that your  
painting was ruined? Are you feel ing sad? You worked really hard on i t, I  
would feel sad too i f  my painting was ruined. I t?s okay to feel upset about that, 
but throw ing your  paintbrush on the f loor  isn?t okay. Can you think of 
something else you can tr y? Maybe you can ask for  another  paper  or  some 
extr a time to make another  painting??

Want to learn more? Check out these additional r esources:
- Emotion Coaching and the Highly Sensitive Child by Rachel Samson, M.Psych, found at: 

https://w w w.gottman.com/blog/emotion-coaching-and-the-highly-sensi tive-chi ld/
- How to Talk So Kids Will Listen & Listen So Kids Will Talk, by Adele Faber  & Elaine 

Mazlish
- Emotion Coaching, by Emotion Coaching UK, found at: 

https://w w w.youtube.com/watch?v=7KJa32r07xk

https://www.lindakmurphy.com/author
https://www.declarativelanguage.com/
https://www.gottman.com/blog/emotion-coaching-and-the-highly-sensitive-child/
https://www.youtube.com/watch?v=7KJa32r07xk


       There are many di f ferent causes of tr auma, and how  
tr auma impacts someone w ith autism can be profound. 
Regardless of the si tuation one thing r emains; when a chi ld is 
dysregulated, i t is harder  to l isten, comprehend, and cope. To 
help a tr aumatized chi ld learn, think, and ref lect, Dr. Bruce 

Per r y, a neuroscientist in the f ield of tr auma, r ecommends that we 
inter vene in a simple sequence by using the 3R?s.

REGULATE: We must help the chi ld to r egulate and calm 
their  f ight/f l ight/fr eeze responses by using soothing but 
l imited language, providing a safe space to go, stepping back 

and al low ing them time to process. Remember  that using a loud voice 
or  over -talking can cause the student to become even more 
dysregulated.

RELATE: We must r elate and connect w ith the chi ld by being 
authentic, sensi tive and genuine. A dysregulated chi ld is more 
r esponsive to a calm, sensi tive dialogue, and when their  

feel ings are acknow ledged and val idated.

REASON: We must suppor t the chi ld to r ef lect and learn, and 
assist them in becoming self-assured individuals by teaching 
them: a) the language of emotions, b) str ategies for  self- 

r egulation, and c) to identi fy and seek their  safe places and safe 
people.

If  you take the time to co-regulate your  student, you w i l l  improve your  
r elationship w ith them and ultimately help them reason better.
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