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Feature Article

Top 5 Best Practices in a Daycare Setting

As school board professionals who specialize in the area of autism, we frequently
provide recommendations for teachers and aides who work with this population in
the classroom. Having said that, there are a growing number of students with ASD
who attend school daycare, outside regular hours, and increasingly so. As a result of
these rising numbers, it has become a recurring practice for us to also consult with
daycare staff to support the functioning of students with ASD in the afterschool en-
vironment. Here are the top 5 best practices we recommend in the daycare setting:

Use of visual supports

Similar to using visual schedules with students during their school day, this practice
needs to extend into the daycare setting. You can post a visual schedule on the wall
for the student to see as soon as they walk into daycare, where it can be reviewed
with an adult. It can depict the sequence of activities that the student will be follow-
ing for the duration of his stay in the daycare room. Additional visual tools can in-
clude visual cues to clean up or line up, mini-schedules to depict the sequence of a
task or activity, or even a hand washing sequence strip.

:| Set up a structured play/leisure area

| A daycare setting can, inevitably, lend itself to being less structured by nature than a

| classroom. It is left up to most students to navigate around the room, find a friend to
| play with, or initiate their own play activity independently. This can often be very
challenging for a student with ASD given their need for a predictable and structured
‘| environment. Therefore, we suggest that you establish and prepare beforehand, an

| individual play or leisure area for the student, where the beginning and end of the ac-
| tivity is made clear to them. It is important that the student be able to complete the
activity independently, with minimal prompting. This can be in the form of a struc-

| tured mini-obstacle course, with a clear sequence, ot even a set of two or three bas-
kets filled with their favorite toys and games, numbered in a sequence they can fol-

| low.

| Organize play activities with peers to encourage socialization
/] Social interaction and spontaneous and reciprocal play are often a challenge for most

students with ASD. Therefore, we suggest that play needs to be structured externally,

| by the adults working in daycare, in order to teach social skills to these students. You
can set up and organize a board game or play activity involving the student with ASD
‘] and one or two other peers, all the while, supervising and coaching the kids through

| the interaction. These can be wonderful moments to teach students the skills of wait-
ing, turn-taking, and interacting positively with peers.
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Feature Article Continued

Use of positive behavior supports for challenging students

For those students with ASD who display more challenging and oppositional behaviors, additional supports
which enhance motivation and compliance can be useful. You can implement an incentive system, whereby

the student earns a reward of their choice if they complete a certain activity or make an effort to play appro-
priately with peers. You can also insert choice boards around the daycare room, where you pre-select toys or
games that you depict through pictos on a choice board, and then have the student choose what they would

like to play with.

Establish a behavior plan

Unfortunately, some students may be more prone to having meltdowns or becoming physically aggressive
during their time in daycare. If this is known of the student, we recommend taking preventative measures by
establishing a behavior plan with the consultation of the resource team and school board professionals. In
this plan, all adults working with the student during daycare hours agree to use the same language and ap-
proach with the student should a meltdown occur. For example, you may decide that once escalation of be-
havior starts, you will: (1) guide the student to an agreed-upon calming area or room, 2) have them use their
calming strategies (breathing, relaxation) using a visual script, 3) give the student a reasonable amount of time
to calm down, 4) redirect them to their previous activity once they are calm and ready. Consistency and fol-
low through among all adults is the key to a successful behavior plan.

Teacher Tip

Planned Ignoring

: Planned ignoring of negative behaviour and selecting issues to target with children with challenging behav-

= iour is key. Planned ignoring is a great strategy to help make sure you are not accidentally reinforcing nega-

: tive attention seeking behaviour. However, planned ignoring does not actually mean ignoring the behaviour

= and walking away, as obviously safety is priority. It means avoiding commenting on behaviour, making eye

= contact or giving the child a disapproving look. It may also mean removing items that might be of danger of
= being thrown or even removing the child from a specific area. Once the child has moved on from the nega-

= tive attention seeking behaviour and is engaging in something more productive, praise and recognition for

: the new positive behaviour is the best way to teach the child that only appropriate behaviours will get atten-

= tion. This will in turn help diminish negative attention-seeking behaviours.

This website offers an FEarly Childcare Provider’s Guide to Managing Challenging Behaviors with intervention strate-
gies and positive behavioral supports.

Although the tools are designed specifically for eatly childcare, many of the strategies can be used throughout elemen-
tary school and daycare settings. Please follow this link to access the toolkit filled with useful information, resources &
visuals http://bitly/ToolkitECPG



http://bit.ly/ToolkitECPG
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Thank you to Andrea Bertalan, (Lester B. Pearson work skills consultant) and students from Lindsay Place High School’s work skills

Behavior Tip
High-P Request for Lining Up
A common problem we see with our students with ASD during unstructured times such as daycare is non-
compliance when it comes to lining-up to go inside. A quick, easy to implement and effective strategy to mit-
igate this problem is the High-P Request. For this strategy, when the student is demonstrating difficulty lin-
ing up, rapidly present a series of 2-5 demands that the student always complies with. This can be anything
from a motor imitation (i.e. touch your nose), to answering a question (i.e. what day is it?), as long as the stu-
dent has always readily complied with the demand in the past. The idea is to present these sequence of
demands and then after complying several times, make the final demand to /ne-up. The concept behind this
strategy is behavioral momentum, where the student’s compliance to the first 2-5 demands creates momen-
tum that pushes them to comply to the ultimate demand of lining up. It takes no preparation and works ex-
tremely well. Try it out!

Communication Corner

Communicating with students with ASD can often be challenging. It can be particularly difficult trying to com-
municate with a student who has limited verbal skills. Students with limited communication skills may exhibit
more challenging behaviours when faced with communication breakdowns. How WE communicate with stu-
dents with ASD can help prevent these breakdowns and ultimately prevent more challenging behaviours. The
following suggestions can help create a positive, more relaxed environment for our students.

Provide Wait Time

Students with ASD need time to process verbal information. When giving information or a direction WAIT be-
fore repeating the direction. Try to get in the habit of counting 15 seconds in your head to allow students time to
process what you have said and to disengage from what they were doing. While you are waiting look at your stu-
dent and add a gesture such as pointing towards what you have asked them to do. For example, if you are asking
a student to put away a game, you can say lzwe to clean up and then point to the item they were playing with. Don’t
forget to count. Remember, 15 seconds can seem like a long time but students may need that time to process.

Don’t bombard your students with questions

When we are communicating with students who have limited verbal skills we tend to fill in the silent moments
with questions. When we are constantly asking students questions to which we already know the answer, it creates
a festing situation and students can disengage. In addition, some students don’t have the verbal means to answer
your questions. For example, if a student is eating a snack and appears to be enjoying it, make a comment such as
“Granola bars taste good.”, rather than asking “What are you eating?” Don’t forget to wait 15 seconds before
saying something else. When you are mindful of what you are saying, it might be surprising to find out how many
testing questions you are asking your students.

Familiarize yourself with how your student communicates

Some of our students who are non-verbal are using alternative means to communicate. Some students may be
using a Core Vocabulary Board while others may be using a Picture Exchange Communication System™ (PECS).
In some instances, students are using a communication app on an ipad. Your school’s Speech-Language
Pathologist can provide you with helpful information about how your student is learning to communicate.
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o Our team is composed of professionals with a variety of specializations.

Autism
® Spectrum
Disorder

Designated as a Centre of Excellence within the province, our mandate is
to assist LBPSB schools in the implementation of best practices for the
inclusion of students with ASD and to serve as a resource to the other

English school boards in Quebec. Our team provides assistance to stu-

Centre of Excellence
Lester B. Pearson School Board
Lester B. Pearson School Board

1925 Brookdale Avenue
Dorval, Quebec
Phone: 514-422-3000
Fax: 514-422-3014

dents and families and works to support educational personnel in aug-
menting their capacity to meet a wide range of needs in the classroom. We
do this through direct intervention, coaching, consulting, professional de-
velopment, and the sharing of materials.

We're on the web! http://coeasd.lbpsb.qc.ca

Try This!

Social stories are a great tool to help teach routines and expected behaviour in the day-

care setting.

Creating social stories using the Social Stories Creator and Library app by Touch Autism is
quick and easy. Using this app you can customize social stories to the student’s specific
needs and developmental levels. The stories can include sounds, pictures, and text that
can then be printed. Other enticing features of this app are that you can record voices,
upload your own photographs, or access a bank of stock images included. The versatili-
ty of this app enables educators to ensure that social stories and cues are tailored to
meet the unique needs and learning styles of each student.

Read All About It

Autism and Early Years Practice
by Kate Wall

SAGE, Nov. 18, 2009

This book is a guide for professionals, teach-
ers, and parents on how to work with young
children who have autism or who may appear
on the autistic spectrum during the eatly years
of development. It includes practical and easy
to follow suggestions on how to include young
children with autism (0-8 years of age) in gen-
eral education settings based on case studies
and research on autism in children. This book
also identifies key texts to encourage further
reading and discussion.

Student Artistic Expression
Brave Child - Poem by Tyrell Duhaney:

Some children never take strings, since they
eventually become knots, grown in a fatal-
1stic pot.

But a Brave Child, takes two strings and en-
courages them, to become knots to magical-
ly ravel into a kite, and soar where fear, can-
not be.

Imagination climbs the kite’s strings, holding
taith’s hand, and they watch their daughter
hope become the luster, as the sun’s new ray.




